
ABSTRACT 

Implementation of a professional development programme to support Junior Infant 

teachers in using interactive writing and writing workshop approaches in a DEIS Band 

One school    

Caoimhe Shiel 

Much literacy instruction at infant level is centred around explicitly teaching early literacy skills 

– phonological awareness, phonics, letter formation, spelling and oral language.  Additionally, 

writing is a means of promoting the social and cognitive development of children (Dyson, 1989). 

I became interested in adopting both an interactive writing (McCarrier, Pinnell, & Fountas, 2000) 

and a writing workshop approach (e.g. Calkins, 1986; Avery, 1993; Graves, 1994; Rog, 2007) to 

reinforce these early literacy skills and encourage children to apply them in a practical and 

meaningful way, whilst also developing the students’ creative abilities. 

This study investigated how junior infant teachers could be supported in developing 

infant children’s writing as part of a professional learning community. It also examined the effect 

that the teachers’ practices had on student writing development. This intervention took place in a 

co-educational, DEIS Band 1 infant primary school. Four junior infant teachers (including the 

researcher) and twelve tracker children were the main participants in the study. Teachers 

engaged in six one-hour professional development sessions. For the first two weeks they 

implemented an interactive writing approach on a daily basis as part of the action research cycle, 

followed by a two-week cycle of a combined 2-day interactive writing and 3-day writing 

workshop approach to writing development.  

Data included participant interviews pre- and post-intervention, PD session recordings, 

teacher and researcher journals, tracker student writing samples (analysed with the Write to Read 

(Kennedy & Shiel, 2014) rubric), observation notes and conferencing/share session recordings of 

the tracker children. Several themes emerged from the data. First, teachers had a positive 

response to a professional learning community. Second, the intervention had a positive effect on 

writing development. Third, time was a significant factor affecting writing instruction, and 

opportunities for integration of interactive writing were well received by the teachers. Fourth, 

teachers scaffolded students’ learning through a gradual release of responsibility model (GRRM) 



(Pearson & Gallagher, 1983) approach to writing instruction, as well as through assessment, 

differentiation and provision of a print-rich environment for students. Finally, collaborative 

planning as part of PD allowed opportunities for teachers to discuss issues and gain ideas from 

others. 

 


